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1 CALIFORNIA POLYTECHNIC STATE UNIVERSITY, SAN LUIS OBISPOI ACADEMIC SENATE - AGENDA 
' November 30, 1982 
UU 220 3:00 PM 
Chair, Jim Simmons 
Vice Chair, Ron Brown 
Secretary, Barbara Weber 
I. Minutes 
II. Announcements 
I I I. Reports 
Administrative Council (Weber)
CSU Academic Senate (Riedlsperger, Hale, Weatherby) 
Foundation Board (Simmons) 
President•s Council (Simmons) 
IV. Committee Reports 
The Chair requests written reports for this meeting. 
V. Business Items 
A. Resolution on Professional Growth and Development (Stowe) (Second Reading) 
B. Resolution on +/- Grading and Progress Points (Stowe) (Second Reading) 
c. Resolution on Professional Ethics (Murray) (Second Reading) 
D. Resolution on Sabbatical Leaves (Murray) (Second Reading) 
E. Resolution on the Campus Disaster Plan (Lutrin) (First Reading) 
RESOLUTION ON THE ROLE OF PROFESSIONAL GROWTH AND DEVELOPMENT AT CAL POLY, SLO. 
(Ad Hoc Committee on Faculty Professional Development) 
~IHEREAS, The long term welfare of a university relies on its ability to 
maintain an active, knowledgeable, and competent faculty; and 
WHEREAS, The professional vitality of the faculty is essential 
of excellence in teaching; and 
for the goal 
WHEREAS, The faculty of Cal Poly, SLO, would like. to see the state support 
a program for maintaining the professional competence of its faculty; 
and 
WHEREAS, The implementation of such a program may be facilitated by a state­
ment of common interest and agreement among the diverse elements of 
the faculty at Cal Poly, SLO; therefore be it 
RESOLVED, That the Academic Senate of Cal Poly, SLO representing the General 
Faculty, accepts the following document as its statement on the 
role of professional grm'lth and development here. 
INTRODUCTION 
The long term \'Jelfare of our university rests on its ability to obtain 
and maintain an active, knowledgeable, and competent faculty. In addition to 
improved ability to provide students with current and useful knowledge, the 
interest and stimulation displayed by the faculty is also transferred to 
their students. Scholarship and teaching are mutually supportive activities. 
The better educated can become better educators, and a campus environment 
.that includes independent professional activity exposes students to active, 
creative, and current practice in_ their fields. 
Inasmuch as the entire state benefits from the knowledge received by those 
attending its public universities~ it is in the best interest of the state to 
maintain the quality of these educational programs. · This requires adequate 
support for professional activities; otherwise the faculty may quickly 
become weak and outdated in ·their fields. Policies dealing with such activities 
shouid be designed to reflect the wide variety of standards and practices appro­
priate to the wide variety of academic programs and faculty professional inter­
ests at the university. Just as it is the responsibility of the state to pro­
vide this support, it is the responsibility of the faculty to see that their 
professional activities are an asset to the university community. 
In recent years, such state support has been seriously inadequate, and this 
has impaired our academic programs. Continued neglect will cause further deteri­
oration. The lack of state support in this area makes it difficult for faculty 
to maintain a reas_onable level of professional vitality. In trying to stay 
active, faculty must do so on a voluntary or overload basis, and many must 
look elsewhere for resources and support. These pressures tend to remove 
these vital activities from the university community. It creates conflicts of 
interest, breeds frustration and cynacism, causes attrition of faculty to jobs 
more rewarding of these activities, and displays to the students and the 
public the hyprocracy of a state which advocates quality in public education, 
but will not support the programs that are necessary to achieve this quality. 
In drafting this statement regarding professional growth and development 
at Cal Poly, we are aware of the history of deficiency in this vital area. 
Nevertheless, we hope that support may soon replace neglect, and we are 
willing to work toward this end. We hope that this statement may help facili­
tate this transition by clarifying the faculty's needs and wishes in this area. 
In this document, we explore the common ground in the diverse spectrum 
of professional interests at Cal Poly. We hope it reflects the appropriate 
balance between the ideal and the practical aspects of professional growth 
and development. 
DEFINITION OF PROFESSIONAL DEVELOPMENT 
Professional Development is the acquisition and utlization of experience, 
skill, knowledge, or information, which enables one to perfonn at a higher 
level of proficiency in her/his profession. 
THE ROLE OF PROFESSIONAL DEVELOP~1ENT AT CAL POLY 
Excellence in teaching is the primary goal of the faculty of Cal Poly, 
SLO. Professional growth and development is essential in meeting this goal_. 
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 AVENUES FOR PROFESSIONAL DEVELOPMENT 
r·1embers of the faculty are teachers, who have expertise in a wide variety 
of academic areas. Any activity by a faculty member that either enhances 
teaching skills or enriches professional expertise would be considered as 
professional development. A few examples of such activities are included 
in the following list: 
1. 	 Contributions to the teaching profession. Examples of this type of 
activity would include papers on pedagogy submitted to professional 
journals, papers presented at professional meetings, presentations 
on pedagogy given in invited talks, seminars, and workshops, the 
production of audio-visual aides, and publication of textbooks. 
2. 	 Contributions to Cal Poly's academic programs. Examples of this 
type of activity wo~ld include course improvement, the development 
of course materials such as hand-outs, manuals, audiovisual aides, 
and computer programs, the development of instructional facilities 
or equipment, the development of new courses, and working with students 
on special projects. 
3. 	 Contribution to the general body of knowledge in some academic area. 
Examples of this type of activity would include consulting, colloquia, 
creative productions, invited talks, papers presented at professional 
meetings, papers submitted to professional journals, research, and 
seminars. 
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4. Other avenues of self-improvement. Examples of this type of activity( 
would include classes taken or conferences attended to enrich or up­
date professional knowledge or skills, leaves of absence for profes­
sional development activities, job experience or residencies, profes­
sional participation in national and international programs, projects 
undertaken to improve teaching skills, and the pursuit of advanced 
degrees, professional licenses, or additional advanced studies. Also 
included would be participation in institutes, seminars, and workshops 
with alumni, colleagues, industry, and trade associations. 
This list is not a guideline for ~aculty to follow, nor is it exhaustive. 
Rather, it provides only a few specific examples of the broad range of profes­
sional development activities in which faculty could engage. This university 
has a faculty of diverse interests, whose professional pursuits cannot be neatly 
categorized in such a modest list. 
APPRAISAL OF PROFESSIONAL DEVELOPMENT 
In addition to the diverse spectrum of activities resulting from individual 
interests, different avenues for professional improvement are found in different 
professions. Therefore, both the value ·af the avenue(s) chosen, and the quality 
of the work done are usually best appraised by the faculty member's immediate 
colleagues. 
It is the responsibility of the individual faculty members to ensure that 
their professional activities are an asset to the university and supportive of 
its educational mission. It is also the responsibility of the individual faculty 
members to document those activities they wish to have appraised in personnel 
-·'l­
actions. 	 It is the responsibility of their colleagues to appraise these acti­
( 	 vities in a manner consistent with established departmental crite~ia. 
Such criteria should be periodically reviewed by the tenured and senior faculty 
and made available to all tenure-track faculty in the department. The depart­
ment head, upon consultation with the tenured and senior faculty, has the 
responsibility to inform individual department members to what degree their 
professional activities are meeting these criteria. 
THE UNIVERSITY'S ROLE IN MAINTAINING FACULTY EXCELLENCE 
In order to create an atmosphere in which faculty can strive for excel­
lence- in the classroom and pro.fessionally, a university must actively provide 
two necessary ingredients. These are: 
1. an academic environment that encourages pride in one's work, and 
2. an opportunity to d·o that work well. 
FACULTY PROFESSIONAL DEVELOPMENT AT CAL POLY 
Professional growth and teaching excellence must not be made adversaries. 
Because of the present heavy teaching load, time devoted to professional devel­
opment activities must often be taken from time that would have been spent 
preparing for classes. Since the class preparations are already suffering 
from lack of sufficient time, professional growth activities may often lead 
to further deterioration of immediate classroom performance. Similarly, short­
age of space, equipment, clerical help, etc. presently puts the two kinds of 
activities in competition for these resources as well. 
Furthermore, the faculty member is given the undesireable choice of either 
pleasing present students but disappointing future ones, or maintaining a modest 
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program of professional growth to benefit future students, at a cost in the 
quality of teaching to present students. The university should strive to 
guarantee that the faculty has sufficient time and resources to do a good job 
of both, so that these two activities may always be complimentary rather than 
competitive. 
Below is a partial listing of some of the areas in need of attention 
and measures the university must take in order to facilitate faculty profes­
sional development and teaching excellence. 
1. Time 
It is impe~ative that the teaching load be reduced. The present 
heavy load is such that faculty sooner or later must compromise the 
quality of their work in order to meet their class schedule. 
In addition, release time should be available for appropriate 
professional activities. 
2. Facilities 
The present scarcity of facilities impedes our basic teaching 
activities. Faculty are reluctant to exacerbate this shortage by 
using some of them for their professional endeavors. Adequate facil­
ities should be provided for both types of activities. 
.
­3. Other Resources 
More funds must be available to support travel, publication, equip­
ment purchase, clerical assistance, library facilities, and other neces­
sary expenditures incurred by faculty pursuing avenues for improving 
their professional expertise. 
4. Personnel 
We must make the working environment sufficiently attractive that 
we can acquire and retain faculty who can carry on professional develop­




include higher salaries and private offices in addition to the improve­
ments mentioned above. Other reasonable amenities would include ex~ 
panded library services and privileges, full fee waivers, use of health 
facility, improved parking accommodation, and provision for adequate 
clerical, technical, and student assistant help. 
Furthermore, a pool of substitute faculty should be maintained, 
along with funds to pay their salaries, in order that faculty may be 
freed to engage in short-term professional activities without compro­
mising academic offerings. The present policy of shifting the tempo~ 
rary teaching load onto the shoulders of already overburdened colleagues 
must be discontinued, because concern for both colleagues and their 
students discourages faculty from considering such activities. 
This is only a partial list of some of the areas the university must explore 
if its faculty is to sustain currency and expertise. The current policy of umaxi­
mum students at minimum costs 11 does not provide an academic environment that 
encourages pride in one's work nor does it provide the opportunity to do that 
work well. If we are to encourage faculty professional development and vitality, 









CALIFORNIA POLYTECHNIC STATE UNIVERSITY, SAN LUIS OBISPO 

AS-139-82/IC 
September 28, 1982 
RESOLUTION ON PROGRESS POiriTS AND +/- GRADING 
BACKGROUND: In its last session the Academic Senate passed a resolution 
adopting, as an option, the further r~finement to grading afforded by the 
use of the +/- system. An apparent difficulty arises \·then ~tte attempt to 
incorporate this change with the use -of progress points. Progress points 
affords ~s a means of tracking students vtho do not pass courses undertaken 
on a CR/NC basis and are inconspicuously deficient grade points because 
CR/NC is··not reflected in GPA. A student must maintain a GPA above 2.0 
and t1tli ce as many progress points as courses taken. Given our ne~·l 
system, it is possible for a student to fall belm·t the 2.0 GPA by obtaining 
a C- (valued at 1. 7) . without a compensating C+ or higher grade. On the other 
hand, a student taking the course CR/NC and also receiving a C- \'/Ould 
not be embarrassed by the Administration because a C- counts as a CR and 
that gives him two progress points which sustains him at the minimum on the 
other system. The faculty has no 'IJay of rectifying this because as things 
now stand, all that is allowed is a grade notation to be converted, under 
certain circumstances, into a CR/NC by an anonymous entity. in th.? 
Records Office. A scandalous state of affairs to be suret In attempting 
to refine the system \·te have compromised its integrity. The injustice; 
hm1ever, is not as alarming as it at first appears. Only students v1ith 
a 2.0 GPA or better are allowed to take certain courses outside their 
major for CR/NC. The only other case \·!here students are allm·red to take 
classes for CR/NC are specific requirements (such as internships) offered 
within their major where, presumably, they are being closely monitored · 
by their department. The intent of the CR/NC system is meritorious and should 
not be placed in jeopardy by an equally worthy attempt to indicate more 
accurately a student's accomplishment \'thich is the intent of the +r:- system.' 
~!HEREAS, 	 there may infrequently arise irreconcilable difficulties 
occasioned by the simultaneous use of +/- grading and 
progress points; and · 
th2 advantages d2rived fro,u the t,,.,a systei:;:; fer~ out·,.,.=igh the 
occasional dilemma which stems from their separate logics; 
therefore be it 
RESOLVED: 	 That when a C- or higher grade is assigned to a student 
who has petitioned for CR/NC grading, the Records Office 





CALIFORNIA POLYTECHNIC STATE UNIVERSITY, SAN LUIS OBISPO 

RESOLUTION ON PROFESSIONAL ETHICS 

Background information: Cal Poly does not have a faculty code of ethics. 
It is generally recognized throughout the academic profession that, for 
a variety of reasons such a code is desirable. Furthermore, President 
Baker has requested that the Academic Senate consider the formulation of 
such a code for Cal Poly. In reviewing other established codes, the 
Personnel Policies Committee believes that the Code of the American Association 
of University Professors covers in general all of the pertinent concepts, 
and, accordingly, recommends that this code be adopted at Cal Poly, with 
11 he 11the change in 	wording to replace by 11 he/she. 11 
WHEREAS, 	 Members of the academic profession have unique responsibilities;
and 
WHEREAS, 	 It is recognized that a statement of our professional ethics 
will support existing standards and practices of faculty with 
respect to integrity and ethics; therefore be it 
RESOLVED: 	 That the following be accepted as a code of ethics for 
Cal Poly faculty and that it be placed in the Faculty 
Handbook, with a footnote to the effect that it is the 
1966 AAUP Code modified to replace "he" by "he/she." 
I. 	 The professor, guided by a deep conviction of ~1orth and dignity of the 
advancement of knowledge recognizes the special responsibilities placed 
upon him. His primary responsibility to his subject is to seek and 
state the truth as he sees it. To this end he devotes his energies to. 
developing and improving his scholarly competence. He accepts the 
obligation to exercise critical self-discipline and judgment in using, 
extending, and transmitting knowledge. He practices intellectual honesty. 
Although he may follow subsidiary interests, these interests must never 
seriously hamper or compromise his freedom of inquiry. 
II. 	As a teacher, the professor encourages the free pursuit of learning in 

his students. He holds before them the best scholarly standards of his 

discipline. He demonstrates respe~t for the student as an individual, 

and adheres to his proper role as intellectual guide and counselor. He 

makes every reasonable effort to foster honest academic conduct and to 

assure .that his evaluation of students reflects their true merit. He 

respects the confidential nature of the relationship between professor and 

student . He avoids any exploitation of students for his private advantage 





III. 	As a colleague, the professor has obligations .that derive from co~mon 
membership in the community of scholars. He respects and defends the 
free inquiry of his associates. In the exchange of criticism and ideas 
he shows due respect for the opinions of others. He acknowledges his 
academic debts and strives to be objective in his profes~ional judgment 
of colleagues. He accepts his share of faculty responsibilities for the 
governance of his institution . 
IV. 	 As a member of his institution, the professor seeks above all to be an 

effective teacher and scholar. Although he observes the stated regulations 

of the institution, provided they do not contravene academic freedom, he 

maintains his right to criticize and seek revision. He determines th~ 

amount and character of the work he does outside his institution with due 

regard to his paramount responsibilities within it. When considering the 

interruption or termination of his service, he recognizes the effect of 





V. · As a member of his community, the professor has the right and obligations 
of any citizen. He measures the urgency of these obligations in the light 
oF his responsi biliti es t o his subject, t o hi s stude~ ts , to hi s profes sion, 
and to his institution. When he speaks or acts as a private person he 
avoids creating the impression that he speaks or ac t s fo r his col lege or 
university. As a citizen engaged ;in a profession t hat depends upon f ree­
dom for its health and integrity, the professor has a pa rticular obli gation to 






CALIFORNIA POLYTECHNIC STATE UNIVERSITY, SAN LUIS OBISPO 

AS-140-82/PPC
RESOLUTION ON SABBATICAl LEAVES September 28, 1982 
Background: In March 1982 Vice President Jones sent to the Chair of 
the Academic Senate a request for .'revi e\'1 of the University's sabba.ti ca1 
leave policies, procedures, and guidelines (CAM 385-386). ~ore 
specifically, the guidelines and procedures, CAt•! 385.5.C \·;ere cited by 
Vice Presid~nt Jones as favoring faculty applications based on seniority 
and the number of previous unsuccessful applications. Further, CAM 386.5.0. 
was cri·ticized as fol1m1s: The current quota system of distributing 
leaves to Schools sometimes results in the funding of a mediocre or poor 
proposal Hhile a high quality proposal in another School goes unfunded." 
The Personnel Policies Cornmittee reviei•Jed CAi'l 385 and 386 and decided that 
only the guidelines and procedures need be revised in order to stress the . 
quality of the proposal rather than seniority, etc. The Committee thought 
that the present School quota system of distribution was consistent with 
overall University policies pertaining to allocations of this-·nature. 
(CAM Sections 386.5.C and 386.5.0 are attached). ~ 
WHEREAS, 	 Sabbatical leave money has become severely limited, and the 
existing criteria are based on adequate funding; and 
t·IHEREAS, 	 These prop6sed changes are core consistent with what js 
actually occurring; therefore be it 
RESOLVED: "i"hat . the CAl•! Section 3.86. S':...C be changed as fa 11 0\'JS: 
C. 	 Guidelines and Procedures 
. . 
Each school shall elect a sabbatical leave guideline and 
pro.cedures committee composed of teaching faculty, \·Jho in 
consult2ticn with t~~ Schaal C23n sh2ll or2oare ;~i~elines 
that shall be concerned with but not limited to: 
1. 	 Purpose: The purpose of leave is far research, study~ 
or travel or any combination of these. 
2. 	 Benefits to University: Consideration shall be given 
to leaves particularly beneficial to the University, 
school/division, or ~2part~ent. 
3. 	 Guidelines and Procedures: These should include the 
method of establishing the school sabbatical leave 
screening committee and the rules and/or procedures 
pertaining to the evaluation process. 
Guidelines as .outlined above shall be submitted to the 
faculty of the school and Academic Vice President for 
approval. The sabbatical leave screening committee will 
interview all leave aoolicants of that school as soon as 
practica1 : after the' ~ppl ication deadline, and evaluate 
the applications based upon merits of their proposals 
and the school guidelines. · 
c. 	 Guidelines and Procedures 
Each school shall elect a sab~atical le~ve gui~~lines ~nd proce~ures 
cor.~ittec co~posed of teaching faculty. who in consul~ation with the 
school dean shall prepare guiaelines that shall be concerne~ vith. but 
not 	linited to. items below. 
1. 	 The relative weight to be assigned to the follo~ing categories o£ 
sabbatical leave applications when: 
a. 	 Their purpose of leave is for {!) stucy. (2) research, (3} travel,i 
! 
 or any co~ination of thes~ 

r 




I 	 ·sabbatical leave as co~pared to those applying £o~ th~ir first leave. 
!· 
i 	 2. The priority to be given to the follpwir.g factors: 
a. The length of service in the university o£ the applicant 
I 	 b. The recency of other leaves, such as fellowships and grantsi through nonstate f~nding or other leaves with payI 
i 
: 	 c. The recency of pr~vious unsuccessful applications
I 
i 
I 	 d. A purpose which is ~~re innovative than traditional 
I 	 e. A leave more beneficial to the university at large than toi 
! 	 :~ school/division or department 
f. The length of service remaining prior to retire~~nt. 
3. 	 Guidelines and procedures shall include the ~ethod of establishing 
sabbatic~! leave screening cou.mittee subject to the co~st~aint that 
all replacements for the sabbatical leave screening co~~ittee be 
selected in the same manner as the original screening co~~ittee. 
Guidelines as outlined above shall be submitted to the faculty of the 
school for approval. The sab!:>atical leave screening cor:-"-nittee Y~ill 
interview all leave applicants of that school as soon as practica!:>le after 
the application deadline, and evaluate the applica_tions 'based Uj?On nerits 
of their proposals and the school guidelines. 
D. Distribution of Sabbatical Leave Positions within the University 
The n~cher of sabbatical leaves allocated to the university ~ill be 
distributed on an equitable basis a~ong the schools. Guidelir.es for 
c:Jistributing sabbatical leaves include an initial distrib:.~tion of one 
sabbatical leave to each school, wi~h the balance .of ~he allo~a~icn to ~= 
distributed according to the ratio of eligible faculty ~e~bers ~n th~ 
respective schools to the total eligible faculty in the university. Not 
later than October 15, the Director of Personnel Relations ~ill determine. 
in consultation with the Director of Business Affairs, the projected 
number of sabbatical leav.es for the follo-..ring year .....,hich would be 
allocated to the respective schools under the guidelines and will report 
-the projection to the school deans, the Vice Pr~sicent for Acade~ic Affairs, 
a~d the Chairperson of the Personnel Revie·.-~ Cmru""littee of the A::::aco::r.tic 
Senate. The Director of Personnel P..elat::ions shall also p•.!bl icize the 
projection in the Cal Pol~ Repo~~ and through the AcadeDic _Senate. 
The school deans shall then provide those eligible ce2bers of their schools with 
the projection figures and copies of the procedures and guidelines utilizec in 
establishing priority lists of candidates and alternates. In the event sufficien~ 
applications are not received by any school, the Pe~so~nel Review Co~~ittee ...,ill 
rcco~~end a redistribution of the unfilled leaves to the other schools after 
considering an equitable distribution in accordance ~ith C~~ 385.5,E.3. If 1 
unfilled sab~atical leave slots CJ:re still available, the co:c.-U.ttee '\."ill reco;:-_..,_e;:~~ 
c<~ndidate(s) after considering the guidelines of th~ s~hools and the applicatio~s 
of the high~st alternates on the priority lists su~~itted by th2 schools. 
'\ 
.I 
R E S 0 L U 1 1 0 N 
November 22, 1982 
BACKGROUND 
In the fall of 1980 a Campus Disaster Plan was formulated under the aegis of 
the Dir~ctor of Public Safety. In the winter of 1981 the Academic and Student 
Senates found the Plan wanting on both procedural and substantive grounds and 
asked that a broadly-based committee be promulgated to come up with a satisfac­
tory emergency plan for the University; in addition the Academic Senate asked 
that the President not put the Disaster Plan into effect because of the short­
comings. The·· President, in response, directed that a university-wide con111ittee, 
The Disaster Preparedness Task Force, be formed under the Director of Public 
Safety. He, however, declared that the Campus Disaster Plan would be operation­
al until-another document was approved. 
The Task Force held its initial meeting in June of 1982. This committee 
originally consisted of 14 members but later was expanded by the Public Safety 
Director to 16 members. Of this number, two members are from the faculty and 
two from the student body. Aft~r four meetings, the Task Force in November 
1982 approved the Campus Disaster Preparedness Plan for Peacetime Emergencies 
by a 10-4 vote (two members were absent), with the four faculty and student 
members opposed. The approved document consists both of a general section and 
then some 13 subsections corresponding to a like number of potential emergencies 
on campus. The Plan is now being edited and then will be sent to the Public 
Safety Advisory Committee. At the same time, the Academic and Student Senates 
are being informed about this newest version of the Emergency Plan by their 
student and faculty committee members and asked to consider the adequacy 
of this version and respond appropriately. 
RESOLVED, 	 That .the Academic Senate requests that the President direct the Public 
Safety Advisory --Committee .to pr:epare-=the~.l3 Subplans referred to in 
the October 5, 1982 memo of the Director of Public Safety. Specifically,
each of the Subplans should consider the following subjects, among others, 
where appropriate: 
a. 	 That adequate attention has been paid to the needs of the 
handicapped; 
b. 	 That adequate numbers of safety personnel will be available to 
deal with the particular emergency; 
I 
c. 	 That the safety personnel have received adequate training for 
their special tasks for the different emergencies~ 
d. 	 That sufficient equipment exists to effectively react to the 
different emergencies; 
e. 	 That adequate advance planning has taken place to permit effec­
tive evacuation of the campus, if necessary, for the different 
emergencies; 
f. 	 That adequate advance planning has taken place to permit effec­
tive sheltering of the campus population, if necessary, for the 
different emergencies; and 
g. 	 That adequate emergency plans and/or informational material be 
made available for the various departments and other units on 
campus as well as for the campus community in general. 
BE IT FURTHER RESOLVED, That the Academic and Student Senates be given cap1es. of 
. the entire package of Subplans when extant as part of the 
campus review process of Campus Disaster Plan; and 
BE IT FURTHER RESOLVED, 	 That the President .not approve the Plan until the other 
resolved clauses have been fulfilled. 
